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Evidence-Centered Design for formative Assessment of Curriculum Learning

DUAN Bin YANG Yujia YIN Feng SU Yong-xin
( Xiangtan University Xiangtan 411105  China )

Abstract: This paper draws lessons from the mainstream research methods in the field of education assessment in
the United States and constructs a formative assessment framework for the learning process of the co re curriculum
of communication engineering by using the " evidence-centered" educational assessment design model. The assess—
ment gauge of learning output for specific projects is designed which effectively supports the target points of curric—
ulum and graduation requirements and focuses on the learning effect of students. The case of " information security
cognitive investigation and analysis inquiry practice task" expounds the method of assessment and design of learning
achievement based on evidence. Task-evel feedback and summative feedback generated by assessment can judge
the strengths and weaknesses of students”abilities so that it improves the teaching.
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